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5HVHDUFK� PD\� QRW� EH� FRQVLGHUHG� DV� JODPRXURXV�

FRPSDUHG� WR� PDQ\� RWKHU� DFWLYLWLHV� ZH� HQJDJH� LQ� DV�

SURIHVVLRQDOV�� 'RLQJ� UHVHDUFK� LV� D� WLPH-FRQVXPLQJ�

DQG�D�ODERULRXV�XQGHUWDNLQJ��ZKLFK�LQ�WXUQ�SURGXFHV�

UHVXOWV�WKDW�PD\�DSSHDO�WR�MXVW�D�IHZ��2IWHQ��WKH�RQO\�

SXOO� IDFWRU� WKDW� GULYHV� UHVHDUFKHUV� LV� WKHLU� LQKHUHQW�

FXULRVLW\�DQG�GHVLUH� WR�FUHDWH�QHZ�NQRZOHGJH��0DQ\�

RI� XV� HQJDJHG� LQ� WKH� ILHOG� RI� VRFLDO� UHVHDUFK�

DSSUHFLDWH� WKDW�RXU�ZRUN�FRQWULEXWHV� WR� WKH�WLPHOHVV�

VWXG\� RI� WKH� KXPDQ� FRQGLWLRQ� ZKLFK� DWWHPSWV� WR�

XQGHUVWDQG�YDULRXV�G\QDPLFV��IRUFHV�DQG�FKDQQHOV�RI�

LQIOXHQFH�LQ�RXU�VRFLHW\�� 

$V� VFLHQWLILF� DQG� WHFKQRORJLFDO�SURJUHVV� FUHDWHV�QHZ�

VROXWLRQV� WR� KXPDQLW\’V� SUREOHPV� DQG� FKDOOHQJHV��

YDULRXV� FRQWH[WV� LQ� ZKLFK� SHRSOH� FRQQHFW� ZLWK� HDFK�

RWKHU� DQG� LQWHUDFW� DUH� DOVR� JRLQJ� WKURXJK� GUDVWLF�

VKLIWV�� +HQFH�� WKH� DELOLW\� RI� VRFLDO� UHVHDUFKHUV� WR�

FDSWXUH� WKHVH� G\QDPLFV� DQG� SURGXFH� D� VKDUSHU��

IRFXVHG�DQG�GHHSHU�NQRZOHGJH�RI� WKH�VRFLHW\�FDQ�EH�

HQRUPRXVO\�EHQHILFLDO��$V�D�UHVHDUFK�FRPPXQLW\��LW�LV�

LQGLVSHQVDEOH�WKDW�ZH�JLYH�D�PRUH�VHULRXV�WKRXJKW�RQ�

WKH� IXWXUH� WUDMHFWRU\� RI� VRFLDO� UHVHDUFK� DQG� KRZ� ZH�

FDQ�HQVXUH�WKDW� LWV�GLUHFWLRQ� LV�RSWLPDO�DQG�UHOHYDQW�

WR� WKH� FXUUHQW� DQG� IXWXUH� QHHGV� RI� WKH� VRFLHW\��

$SSUHFLDWLQJ�WKH�HQRUPRXV�VFRSH�RI�SRWHQWLDO�DFWLRQV�

LQ� WKLV� GLUHFWLRQ�� KHUH� DUH� D� IHZ� WKRXJKWV� RQ� KRZ�

VRFLDO�UHVHDUFKHUV�FDQ�KHOS�VKDSH�WKDW�WUDMHFWRU\�� 

0DSSLQJ� RXW� RXU� FXUUHQW� XQGHUVWDQGLQJ� RI� WKH�

VRFLHW\� IURP� D� NQRZOHGJH� SRLQW� RI� YLHZ� DQG� WKHQ�

H[WUDSRODWLQJ�WKDW�XQGHUVWDQGLQJ�WRZDUGV�WKH� IXWXUH�

FDQ� EH� WKH� ILUVW� VWHS� LQ� VHWWLQJ� D� IXWXUH� UHVHDUFK�

DJHQGD�� 6HWWLQJ� RXW� RQ� GHYHORSLQJ� D� EHWWHU�

XQGHUVWDQGLQJ� RI� WKH� SRVVLEOH� URXWHV� DQG� GLUHFWLRQV�

WKDW�WKH�0DOGLYLDQ�VRFLHW\�LV�OLNHO\�WR�WDNH�ZLWKLQ�WKH�

JOREDO� SRWHQWLDOV� DQG� RSSRUWXQLWLHV� FDQ� KHOS� XV�

VKDUSHQ� RXU� IRFXV� LQ� UHODWLRQ� WR� UHVHDUFK�

XQGHUWDNLQJV��:KLOH�VXFK�D�PDSSLQJ�LV�EHLQJ�GRQH��LW�

LV�YLWDO�WR�GHYHORS�D�VWUDWHJ\�WR�FURVV-IHUWLOLVH�YDULRXV�

UHVHDUFK� PHWKRGRORJLHV� DW� WKH� LQVWLWXWLRQDO� RU�

QDWLRQDO� OHYHOV� WR� KHOS� EXLOG� FRPSOHPHQWDULWLHV�

DFURVV� UHVHDUFK� GLVFLSOLQHV�� 8VH� RI� PXOWLGLVFLSOLQDU\�

DQG� FURVV-GLVFLSOLQDU\� UHVHDUFK� PHWKRGV� FDQ� KHOS�

LGHQWLI\� LQWULFDWH� OLQNDJHV� DFURVV� D� ZLGH� YDULHW\� RI�
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Qualitative researchers employ a range of methods for 

gathering rich and thick data. How challenging do 

you find qualitative data collection? Qualitative 

researchers engage in data collection through means 

such as observations, participation, story-telling, and 

other sources through which thick data can be 

obtained from children. For example, having an 

informal conversation with children during focus 

group discussions and actively engaging in 

observation while they are at play can help derive 

more nuanced data than through numerical data.  

Mayaba and Wood (2015) highlight the importance of 

methods chosen to be age appropriate when 

researching with children so that it enables children to 

contribute their ideas in the research process.  This is 

due to the fact that they may not be able to understand 

interview questions or express their ideas fully to 

gather the required data. At times, research exploring 

children’s learning capabilities, have used drawings 

or other visual methods to study phenomena related to 

toddlers or young learners. Moreover, such visual 

methods have had a rapid increase since the end of 

the 20th century (Leavy, 2018; McNiff, 2018). 

Drawings by children can have their own advantages 

over many other forms of gathering data, due to the 

cognitive ability, moods, and temperaments of the 

children. It can be an exemplary tool to portray 

children’s voices and has been considered a valid 

instrument for content analysis by Cohen Manion and 
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Addressing Social, Emotional 
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Heart of Teacher Education   

 

Marianne DôEmidio-Caston 

 

 ABSTRACT 

Teacher education has found new direction in 
the demonstrated need for social-emotional 
development as a focus in our public schools. 
This article chronicles historic approaches to 
social-emotional development with references 
to various fields of study, leading to the recent 
consensus on what knowledge and skills define 
an appropriate education for the 21st century. A 
case study of one teacher education program 
that successfully integrates a focus on social-
emotional learning is presented, using telling 
cases taken from teacher candidates’ fieldwork 
and thesis projects. Additional evidence of 
successful preparation of teachers who attend 
to the social-emotional development of their 
students in their own classrooms is also 
presented. Teacher education programs 
interested in deepening and expanding a focus 
on social-emotional development will find both 
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out quite quickly (Welzenbach, 2022). In addition, 

one of the biggest challenges that you have to expect 
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other words, the reality is objective, tangible and 

holds a single truth. On the other hand, a qualitative 

researcher holds the belief that there are multiple 

truths and the reality is subjective when the entities of 

the research problem are internal to the social actors 

and the researcher deals with the nature of reality is 

based on interpretivism and constructivism (Creswell 

& Poth, 2018). 

Epistemology is the branch of study that deals with 

the ‘theory of knowledge’. Some key questions a 

student should ask is what constitutes to be 

knowledge as far as the research is concerned? What 

are the sources of knowledge? Answers to these 

questions will address epistemological position. 

Quantitative researchers work with the knowledge 

being objective and they cannot influence how 



based on those measurements, whereas qualitative 

research is exploring in depth understanding of issues 

through people’s lived experiences by understanding 

their feelings, thought process and behaviour. The 

major philosophical assumption of quantitative 

research and qualitative research varies in ontological, 

epistemological, methodological, and axiological 

https://www.jstor.org/stable/10.2307/26977871
https://www.jstor.org/stable/10.2307/26977871
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While Cultural Historical Activity Theory (CHAT) 

has developed over generations and through 

variants, there are common principles that has 

guided this school of thought. These principles have 

stemmed from the Marxist ideology and were 

mediated through the work of Vygotsky (Avis, 

2007). The central underlying idea of CHAT is the 

unity of human consciousness.  According to 

Kaptelinin (1996), CHAT is a framework that 

allows humans to investigate human beings in their 

natural environment, guided by the principles that 

have developed over decades. The principles 

discussed in the following section are not only 

common through the various developments of 

CHAT but are critical to framing research. In this 

first part of the principles of CHAT will layout two 

of the principles that are most fundamental to 

research and understanding social phenomena.  

Object orientation 

Activity is the fundamental concept of CHAT, 

understood as a relationship between the subject, an 

actor, and an object, represented as ‘S < - > O’ and 

understood as a “unit of life” (Kaptelinin & Nardi, 

2012, p. 12). In other words, activities are oriented 

towards a specific object and learning and doing 
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